Maya

EDUCACION

TEACHER'S BOOK

g8 Mava ELT



Contents

INErOdUCTION L.
Objectives
Features of the series
Structure of the book
Teacher’s Resources

Methodological guidance for effective teaching .......... ... i,
Aproaches and methods to be used
Techniques And Methodological Strategies

Teaching suggestions

PrONUNCIATION TIPS ot
Scope and Sequence for curriculum planning ...

23




Introduction

Real Heroes is a six-level English language series designed for middle and high school students in
both public and private institutions. Aligned with international standards, the program develops
communicative competence, learner autonomy, and critical thinking through purposeful language
use.

The series integrates real-world topics, core values, and cross-curricular content, enabling students to
relate English to their personal experiences and to other academic disciplines.

This Methodological Guide supports teachers, academic coordinators, and institutions in the effective
implementation of the Real Heroes program by providing clear pedagogical direction, methodological
guidance, and practical classroom strategies. Its purpose is to promote effective teaching practices
that foster meaningful language learning, sustained engagement, and the development of higher-
order thinking skills.

Recognizing English as a global means of communication, Real Heroes addresses the realities of Latin
American classrooms, where instructional time may be limited and proficiency levels often vary. The
guide promotes instructional coherence while allowing sufficient flexibility for teachers to deliver

communicative, engaging, and contextually relevant instruction.




OBJECTIVES

The Real Heroes series aims to:

« Develop students’ability to understand and use English in meaningful, functional contexts.

« Strengthen oral and written communication skills progressively.

« Build confidence and motivation in language use.

« Foster collaboration, reflection, and critical thinking through projects and communicative tasks.
« Integrate values and social awareness into the language learning process.

FEATURES OF THE SERIES

Real Heroes is designed specifically for adolescent learners and focuses on strengthening
communicative ability through meaningful and contextualized language use.

The program is grounded in the principle that effective communication takes precedence over
grammatical perfection. Students are encouraged to express ideas even when accuracy is still
developing, viewing errors as a natural part of learning. Grammar is presented as a tool that supports
communication rather than as an end in itself.

Active participation is promoted through communicative tasks, collaborative projects, and problem-
solving activities. Language learning is consistently linked to real-world topics, academic content, and
situations relevant to adolescents, increasing both motivation and engagement.
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STRUCTURE OF THE BOOKS

Real Heroes follows a coherent and pedagogically sound structure that supports the systematic
development of communicative competence from beginner to intermediate levels.

The series begins with the Starter Book, conceived as a bridging and leveling component that
addresses the diverse linguistic profiles typically found in the first year of middle school. It opens
with an introduction section designed as a diagnostic tool to help teachers identify students’ prior
knowledge, strengths, and learning needs. While aligned with A1 CEFR descriptors, the Starter Book
prioritizes essential communicative functions, high-frequency vocabulary, and basic interactions rather
than isolated grammar instruction. Its purpose is to build learner confidence, consolidate foundational
language, and prepare students for progression into Books 1-5.

Following the diagnostic section, the Starter Book includes nine units in the Full Version and six units
in the Lite Version. Each unit integrates vocabulary, reading and listening, grammar, and speaking and
writing, providing a balanced foundation for early language development.

Fach subsequent Student’s Book is organized into three modules. In the Full Version, every module
contains three units and one CLIL section, while in the Lite Version each module includes two units,
with a single CLIL section presented at the end of the book.

Every unit follows a consistent structure that integrates vocabulary, reading, grammar, Real Life,
listening and speaking, and a writing project. Language is presented through meaningful contexts
connected to adolescents' lives, global issues, and academic themes, ensuring both relevance and
engagement.

Overall, Real Heroes offers a structured yet flexible framework that supports linguistic growth, promotes
learner autonomy, and positions English as a meaningful tool for communication across disciplines.

FULL AND LITE VERSIONS

RealHeroes is available in two complementary formats designed to accommodate diverse institutional
needs and instructional time.

. Full Version: 9 units organized into three modules (three units per module), 3-8 projects, and
one CLIL section per module.
. Lite Version: 6 core units organized into three modules (two units per module), 1-4 projects,

and a single CLIL section presented at the end of the book.

Both versions follow the same communicative methodology, unit structure, and pedagogical
principles, ensuring consistency in teaching and learning. The Lite Version provides a more
streamlined pathway while preserving the rigor, content quality, and learning objectives of the
Full Version.

CEFR Progression
. Full Version: Starter (A1), Book 1 (A1), Book 2 (A1+), Book 3 (A2), Book 4 (B1), Book 5 (B1+).
. Lite Version: Starter (A1), Book 1 (A1), Book 2 (A1), Book 3 (A1+), Book 4 (A1+), Book 5 (A2).

Across both formats, the internal organization of the books remains consistent, facilitating



implementation, supporting instructional coherence, and ensuring a gradual increase in linguistic,
cognitive, and academic demands.

Teacher’s Resources

Real Heroes provides a comprehensive suite of teaching resources designed to support effective
instruction and enhance the learning experience.

Teacher’s Guide with Methodological Support

Provides clear pedagogical guidance on the approaches and methods underpinning the program. It
outlines the teaching philosophy, methodological framework, and practical classroom strategies that
support effective implementation. The guide functions as both a reference and an orientation tool,
allowing teachers to adapt instruction to their contexts while maintaining methodological coherence.

Digital Student’s Book and Workbook

Mirror the structure of the printed materials to ensure consistency and ease of use. Built-in tools such
as highlighting and note-taking support daily instruction in both face-to-face and remote settings. All
audio and video resources are directly linked to their corresponding pages and activities for seamless
access.

Audio and Video Resources

Fully embedded within the digital materials and connected to each unit and activity, these resources
include songs, dialogues, chants, listening tasks, and videos. Their integration supports lesson flow,
strengthens comprehension, and eliminates the need for external sources.

Exams and Evaluation Tools

Promote continuous assessment through activities integrated across the Student’s Book and Workbook.
Both formative and summative evaluations support systematic monitoring of language development
and communicative performance.

Digital Platform

A centralized environment that provides access to the Digital Student’s Book, Teacher's Guide,
assessments, and interactive practice. The platform enables teachers to assign tasks, monitor progress,
track performance, and provide timely feedback. It also includes self-graded activities that reinforce
learning and foster student autonomy.

Extra Reading and Critical Thinking Activities

Available on the digital platform, these materials are designed to strengthen reading comprehension
and promote critical thinking. The resource is intentionally flexible, allowing teachers to select texts
according to students’ proficiency levels and instructional goals, thereby supporting differentiated
learning.



METHODOLOGICAL GUIDANCE FOR
EFFECTIVE TEACHING

Real Heroes is grounded in contemporary principles of second language acquisition and
communicative language teaching. The program adopts a student-centered approach in which
learners actively construct knowledge through meaningful interaction, purposeful language use, and
engagement with real-world topics.

This framework recognizes that adolescents acquire a second language more effectively when
exposed to comprehensible input, provided with opportunities for interaction, and encouraged to
express meaning from the earliest stages. Instruction therefore prioritizes communication, while
accuracy develops progressively as learners gain confidence and experience.

Teachers are encouraged to foster a supportive, low-anxiety environment where students feel
comfortable experimenting with language, taking risks, and learning from errors. Feedback is
positioned as a tool for growth that promotes reflection and continuous improvement.

The methodological guidance in this section serves as a reference for coherent and flexible lesson
planning, ensuring alignment among learning objectives, instructional practices, and assessment.
The Real Heroes program implements a communicative approach through complementary
methodologies, including Communicative Language Teaching (CLT), Task-Based Learning, Project-
Based Learning, Content and Language Integrated Learning (CLIL), and principles of the Natural
Approach. This integrated perspective supports diverse learning styles, promotes meaningful
communication, and facilitates the gradual development of communicative competence.

COMMUNICATIVE APPROACH AND SKILLS DEVELOPMENT

Approaches and methods to be used

Real Heroes is grounded in a communicative, learner-centered approach that emphasizes meaningful
interaction and purposeful language use. Students are encouraged to use English to exchange
information, express ideas, and participate in authentic situations rather than to manipulate language
forms in isolation.

The program also incorporates principles of the Natural Approach, which emphasize the importance
of meaningful exposure to comprehensible input, especially at lower levels. This supports students’
gradual transition from comprehension to production.

Listening, speaking, reading, and writing are developed in an integrated and progressive manner
throughout the series.

Listening

Listening plays a central role in language development in Real Heroes. Listening activities include
dialogues, interviews, short talks, and videos that model authentic language use and pronunciation.
Teachers are encouraged to prepare students before listening by activating prior knowledge,
introducing key vocabulary, and encouraging predictions. During listening, students focus on general
meaning first and then on specific information. Post-listening activities promote discussion and
application of new language.

Listening tasks also address suprasegmental features such as stress and intonation, supporting both
comprehension and pronunciation development.



Speaking

Speaking is considered a core skill throughout the Real Heroes series. Students are encouraged to
communicate from the earliest units through guided interaction, repetition, and simple exchanges.
As students progress, speaking tasks become more open-ended and require greater independence.
Activities include role-plays, pair and group discussions, interviews, problem-solving tasks, and short
presentations.

The emphasis is on expressing meaning and achieving communicative goals. Accuracy is developed
gradually through feedback, modeling, and reflection.

Reading

Reading texts in Real Heroes serve multiple purposes: introducing new language, providing
information, stimulating discussion, and serving as models for writing.

Texts include informational articles, narratives, profiles of real heroes, and opinion texts. As students
advance, texts become longer and more complex.

Teachers are encouraged to use pre-reading, while-reading, and post-reading strategies to support
comprehension and critical thinking.

Writing

Writing in Real Heroes is introduced gradually and is used to consolidate language meaningfully.
Students move from guided sentence-level writing to short paragraphs, opinion texts, and simple
reports.

The writing process in Real Heroes includes three main stages:

« Pre-writing: Students prepare their ideas using strategies such as brainstorming, word maps,
visuals, and guided outlines. This stage helps them activate prior knowledge and reduce
anxiety when writing

«  Writing: Students produce simple texts with teacher support, identifying basic elements such
as the main idea and supporting details. Writing tasks are short, structured, and age-appropriate,
prioritizing clarity of meaning over grammatical perfection

« Rewriting and reflection: Students review their work with guidance from the teacher.

Feedback focuses on improving communication and understanding rather than correcting every

error. Mistakes are treated as a natural part of the learning process.

Throughout the program, writing is closely connected to speaking, reading, and listening activities,

reinforcing language use in an integrated and functional way.

TECHNIQUES AND METHODOLOGICAL STRATEGIES

In the Real Heroes series, teaching practices draw on established methodologies, instructional
strategies, and classroom techniques that support effective language acquisition at the middle and
high school levels.

Technique: refer to specific, observable classroom procedures used to achieve an immediate learning
objective within a lesson.

Methodological strategies: refer to broader organizational approaches that guide how learners
engage with, process, and use language over time.




Together, these elements provide a flexible and coherent framework that helps teachers address
diverse learning styles, promote meaningful communication, and support the gradual development
of communicative competence.

CORE TEACHING AND LEARNING METHODOLOGIES

The Real Heroes program integrates complementary methodologies that promote meaningful
communication, learner engagement, and the progressive development of communicative
competence.

1. Natural Approach

The Natural Approach emphasizes comprehension and meaningful exposure to the target language
before expecting spoken production. Its objective is to create a low-anxiety environment in which
students acquire language in a manner similar to first language development.

Roles
« Learners: Focusinitially on listening and understanding, responding through actions, gestures,
or brief verbal expressions as confidence grows.
« The teacher: Provides rich, comprehensible input using visuals, gestures, repetition, and
contextual support without requiring immediate oral production.

Students encounter new vocabulary and structures through songs, stories, visuals, and guided listening
activities. Comprehension is prioritized, allowing oral production to emerge gradually as learners gain
confidence.

2. Communicative Language Teaching (CLT)

Communicative Language Teaching (CLT) prioritizes language use for meaningful communication.
Its central goal is to develop communicative competence through authentic interaction rather than
an exclusive focus on grammatical accuracy.

Roles
« Learners: Actively express ideas, exchange information, and interact in meaningful contexts.
« The teacher: fFacilitates communication by designing interactive tasks, modeling language,
and creating opportunities for real-life use.

CLT is reflected in dialogues, role-plays, pair and group work, and interactive tasks that encourage
functional language use. Accuracy develops progressively through practice, feedback, and reflection.

3. Task-Based Learning (TBL)

Task-Based Learning (TBL)organizes instruction around meaningful tasks that require language use
for a clear communicative purpose. It promotes functional communication through interaction and
problem-solving.

Roles
» Learners: Use English individually or collaboratively to complete tasks, focusing primarily on
meaning.



10

« The teacher Acts as a facilitator by designing tasks, providing linguistic support, and offering
feedback during and after completion

TBL is implemented through activities aligned with unit themes, including role-plays, information-gap
tasks, guided dialogues, and problem-solving activities. Grammar and vocabulary function as tools
that support successful task completion while integrating the four language skills.

4. Project-Based Work

Project-Based Work integrates language skills through extended tasks that culminate in a final product
or presentation. It promotes collaboration, creativity, and learner autonomy while encouraging
sustained language use.

Roles
« Learners: Plan, develop, and present projects collaboratively, using English to exchange ideas
and communicate results
» The teacher: Provides structure, guidance, and linguistic support while encouraging
independence.

Projects are connected to unit themes and real-life contexts and may include posters, short
presentations, brief reports, or creative productions. They consolidate target language and foster
authentic communication.

5. CLIL (Content and Language Integrated Learning)
CLIL integrates English with age-appropriate content from other subject areas, reinforcing language
acquisition while supporting conceptual understanding through contextualized instruction.

Roles
» Learners: Use English as a vehicle to explore familiar content, linking language to prior
knowledge.
« The teacher: Selects and adapts content, ensuring accessibility and providing scaffolding to
support comprehension and participation.

CLIL is implemented through cross-curricular sections connected to subjects such as Physical
Education, Science, Art, and environmental awareness. These experiences expand language use while
strengthening critical thinking and interdisciplinary connections.

TEACHING TECHNIQUES

To support the methodologies described above, Real Heroes incorporates a wide range of instructional
techniques that provide teachers with practical tools to facilitate interaction, reinforce learning, and
address specific lesson objectives.
Common techniques used throughout the series include:

Brainstorming

Dialogues and dialogue memorization

Role-playing

Chain drills

Question-and-answer activities




Dictation

Translation of short passages

Language games (e.g., Simon Says, Bingo, Memory, | Spy)

Picture dictation

Mime and guess

Reading aloud

Fill-in-the-blank activities

Scrambled sentences

Interviews

Guided discussions

Repetition and choral practice

Word order activities

Show and tell

Commands

- Note-taking

These techniques are intended to be applied flexibly and combined as needed, allowing teachers
to respond to lesson objectives, learner profiles, and the methodological focus of each unit while
maintaining an interactive and communicative classroom environment.

TEACHING SUGGESTIONS

READINGS
Readings are used to expand vocabulary, to increase content knowledge and to improve critical thinking skills.
Linguists recommend the usage of the Read Along method to introduce oral reading, as follows:

Write the target word or phrase on the board and sweep your hand under it as you read it aloud. Ask first the
class, then a smaller group, and finally an individual to read the word or phrase with you as you sweep your
hand under it and read it aloud. Finally, you can sweep your hand under the word or phrase for students to read
on their own

Reading procedure

Pre-reading. Before reading a text ask the children to look at the title and be sure they understand any new
grammatical structures that appear in the text. Next, focus attention on the pictures. Encourage children to say
whatever they can about the drawings and to speculate on what the story is about. Remember that reading
comprehension depends upon the reader applying what he or she already knows to the new information or
content.

Reading. Read the story aloud as the students follow along silently. Reread any passages your class might find
difficult. Then, let the students reread the story silently.

After children have read silently, ask comprehension questions to set a purpose for reading. Start with easy Yes/
No questions. If students have difficulty, you may need to reread the story one more time. Only when you are
sure that everyone understands the basic information you should go on to ask information questions (who,
what, where, when). You also may use true/false sentences about the text.

Post-reading. Ask students to answer questions about the text. Let them to use diagrams, charts, drawings, etc.
Have them summarize the text in their own words and illustrate their favorite part of the story.

DIALOGS

To teach a dialogue begin by saying each line of it aloud and motioning for the class to repeat it after you.
Concentrate on teaching a part of the dialogue, then go on to another part of it. Later put all the parts
together. Next, divide the class into groups and have each group repeat one character's dialogue after you.



Finally, ask volunteers to say the dialogue for the class. Encourage the students’creativity. Help them use the
memorized dialogue as a starting point for spontaneous conversation.

To read dialogues use the read and look up technigue. This encourages students to look at each other as they
speak, rather than merely reading from the book.

In this technique, student 1 silently reads a sentence or phrase. He or she then looks up to meet student 2
eyes and says the sentence or phrase aloud. The students continue to take turns until they finish the dialogue.
Always try to dramatize a dialogue.

Audio. When you work with audios you always have to prepare previously the topic you want to teach. In that
way the recorded material (dialogues, readings, songs) will be helpful and you will not waste the time in class
searching for it.

Sometimes it is better that you read the text aloud two or three times before children listen the audio. Play the
dialogue, reading or song several times until students can join in easily. Play the same track on different days so
that children can enjoy the material again.

Video. Video is an extremely effective medium to exposing children to a new language. It provides children
with simultaneous aural and visual stimuli, and transports them into the powerful world of imagination that
they may forget they are listening to English.

Strategies to apply when using video:

« Silent viewing « Ordering scenes

« Create a dialogue « Complete the conversation

o Listen and compare  Say it in another way

« Listen and repeat « Put the conversation in order
« Predict what children will see « True or false

« Role play « Write descriptions

« Write a different dialogue » Draw a scene

o Predict the next scene « Give opinion

o Write a summary

When you use a video or a movie, it is advisable to watch only one section of the video at a time to avoid

overloading the children with the new language. We suggest to follow this procedure:

« Previewing activities such as: recognition, identification and prediction. These activities prepare the children
for what they are about to see and hear.

« While viewing activities; help to focus the children’s attention while they watch the video. They might be
asked to look out for something specific, to call out or repeat at certain moment.

» Post viewing activities; consolidate the language and topics you want to teach. Children might make or draw
something from the video, do a role-play or do a game.
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It is the way a certain sound or sounds are
consciousness  produced and integrated into
phonemes, syllables, words and sentences to get
spontaneous communication in a human group.

It is very important that children learn to produce
a sound as soon as possible to avoid them from
negative transfer (interference of the native language)
in the production of new sounds. Remember that
pronunciation skills (stress, rhythm, intonation) are
acquired through practice over a long period of time.

Vowel sounds

When you pronounce a vowel there is no interruption
from the flow of air. The resulting sound is the vibration
of the vocal cords. English has 11 vowel sounds:

/iy / =(strong) sounds like along /i/ in Spanish

/1/  =(weak) sounds like /e/in Spanish

/ey/= sounds like /ey/ (diphthong)

/e/ = sounds like /e/ in Spanish

/e/ = sounds like /z/ in Spanish

/9/ = sounds like a mid /a/ in Spanish
/a/ = sounds like /a/ in Spanish

/uw /= sounds like a long /u/ in Spanish
/6/ = sounds like normal /u/ in Spanish
/ow /= sounds like /ou/ (diphthong)

/9/ = sounds like an open /o/ in Spanish

Es la forma o manera en la que uno o varios sonidos
son inconscientemente producidos e integrados a
fonemas, silabas, palabras y oraciones para lograr una
comunicaciéon espontanea en un grupo humano.

Es muy importante que los nifios aprendan a producir
un sonido tan pronto como sea posible para alejarlos
de una transferencia negativa la interferencia del
idioma nativo) en la produccion de los nuevos sonidos.
Recuerde que las destrezas de la pronunciacion (el
acento, el ritmo y la entonacion) son adquiridos a
través de la practica en un largo periodo de tiempo.

Sonidos vocalicos

Cuando Ud. pronuncia un sonido vocalico, no hay
interrupcién en el flujo de aire. El sonido resultante es
la vibracion de las cuerdas vocales. El Inglés tiene 11
sonidos vocalicos:

/iy/ = (fuerte) suena como una larga /i/ en Espafol

/1/ = (débil) suena como una /e/ en Espafiol
/ey/ = suena como /ey/ (diptongo)

/e/ = suena como /e/ en Espanol

/e/ = suena como /ze/ en Espanol

/8/ = suena como una media /a/ en Espafiol
/a/ = suena como /a/ en Espanol

/uw/ = suena como una larga /u/ en Espafol
/o/ = suena como una normal /u/ en Espanol
/ow/= suena como /ou/ (diptongo)

/9/ = suena como una /o/ abierta en Espanol




Examples:

/iy / /1/
eat it
these this
feet fit
peak pick
/ey/ /€/
wait wet
chase chess
bait bet
bale bell

/ e/ /a/
battle bottle
hat hot
jab job
Jackie jockey
/a/ /0/
us who
cup food
luck good
puppy look
/9/ /ow/
call coal
cost coast
law row
walk low

The diagram below shows the organs of speech:

A= The upper lip
B = The upper teeth
C= The aiveolar ridge
D = The back edge

of the alveolar ridge
E= The hard palate
F = The soft palate

a= The lowerlip

b = The lower teeth

c = The tip of the tongue

d = The front of the tongue

e = The middle of the tongue
f=The back of the tongue

/uw/
foot
boot
luke

/iy/
eat
these
feet
peak

/ey/
wait
chase
bait
bale

/ e/
battle
hat
jab
Jackie

/a/
us

cup
luck

puppy

/9/
call
cost
law
walk

Nasal pasaje

Ejemplos:

/1/
it
this
fit
pick

/€e/
wet
chess
bet
bell

/al/
bottle
hot
job
jockey

/0/ /uw/
who foot
food boot
good luke
look

/ow/
coal
coast

row
low

Velum

Uvula

Pharynx

Voice box
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Consonant sounds

In almost all the consonants the air stream from lungs
is stopped by the organs of speech located in mouth
and nose.

voiceless = without vibration of vocal cords
voiced = with vibration of vocal cords

voiceless:
/p,tkfs [ {eh/

voiced:
/b,d, g, v,z 3 ddmnnlrwy/

The following drawings show the different tongue
positions and the points of articulation used in the
production of the consonant sounds.

1.
.4
Lip position for/ p /
Posicién labial para
Pie happy map
Pool supper Sip
2.
Tongue position for / t/
Posicion de la lengua para
top city pet
tip later cat

Sonidos consonanticos

En casi todas las consonantes la corriente de aire que
llega de los pulmones es detenida por los érganos del
habla localizados en la nariz y boca.

sordas = sin vibracion de las cuerdas vocales
sonoras = con vibracion de las cuerdas vocales

sordas:
/p,tkfs [ feh/

sonoras:
/b,d, g v,z 3d5dmnnlrwy/

Los siguientes dibujos muestran las diferentes
posiciones de la lengua y los puntos de articulacion
usados en la produccion de los sonidos consonanticos.

3. L
Tongue position for / k /
Posicion de la lengua para
coat cooker talk
cook nickel pick
4, (
-4
Tongue position for /f/and /v /
Posicion de la lengua para
Fat coffee if
Face safer knife
Vine heavy have
Vest novel give



thing
thick

there
this

Say
Sad

Zero
/00

A

Tongue position for/e/and/d/
Posicion de la lengua para

author
nothing

other
brother

9

Tongue position for/s/and/z/
Posicion de la lengua para

castle
Alice

crazy
roses

4

path
mouth

bathe
teethe

ace
Kiss

as
his

Lip and Tongue position for /[/and / 3/

Posicion de los labios y lengua para

ocean
nation

Asia
measure

dish
fish

beige
garage

10.

Cheap
Chick

Hat
Heat

Boat
Boss

Tongue position for /{f/
Posicion de la lengua para

pitcher clutch
kitchen church

Tongue position for/h /
Posicion de lalengua para

Tongue position for /b /
Posicion de la lengua para

above pub
rabbit crab

17
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11.

12.

13.

g

Tongue position for / d /
Posicion de la lengua para

Date model
Desk needle
Tongue position for/ g/
Posicion de la lengua para
Got wagon
Gun eggplant
Lip position for/ m/
Posicion de la lengua para
My limit
Model summer

sad
made

rug
€99

aim
them

14.

Loss
Late

15.

Name
Nut

16.

@

Tongue position for/ | /
Posicion de la lengua para

yellow mall
pillow tall

)

Tongue position for / n /
Posicion de la lengua para

any ten
funnel hen

?

4

Tongue position for/n/
Posicion de lalengua para

singer sing
English king



17. Continued with tongue turned up and

back, voiced, lips rounded.

Tongue position for / r/
Posicion de la lengua para

Rest carry air
Rock borrow tar
18.
Tongue position for /'y /
Posicion de la lengua para
Yes
you

Special cases

1./t/ /d/ between vowels can be pronounced as
[r]

Examples:
pretty /'priyri/
total /'towral/

2. Plurals forms
« After voiceless sounds:
/ptkt,feh /+/s/

Examples:

books /'bouks /
maps /'maeps/
carrots /'kaerat s/

19.
Tongue position for / w /
Posicion de la lengua para
Way away window
We cow
20.
Tongue position for / d3 /
Posicion de la lengua para
Jeep wages page
Gentle fragile range

Casos especiales

1./t/ /d/ (Entre vocales puede ser pronunciada
como[r])

Ejemplos:

pretty /'priyri/

total /'towral/
2. Formas plurales

Después de sonidos sordos:
/ptkt,feh /+/s/

Ejemplos:

books /'‘boks /
maps /'maeps/
carrots /'kerat s/
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« After voiced sounds:
/b,d,gv,z3ddmnnlrwy/+/z/

Examples:

dog /'dogz/
doctor /'dakterz/
boy /'boyz/

« After sibilant sounds
/s, z Y [ d5/+/1z/

Examples:

dish /' difiz/
sentence /'sentensiz /
church / for tfiz/

Note: All these rules are applied to the pronunciation
of DO verbs, in third person singular (S. Present Tense).

Examples:

opens /‘owpoenz/
drives /'drayvz/
walks /'woks/

And, to the possessive form:'s

Mary's /'m eriz/
teacher’s /'tiyforz/

Past tense of “do” verbs

« After voiced sounds:
/b,d,g,v,z,3d8,d mnnlrwy/+/d/

Examples:
lived /v d/
played /'pleyd/

o After voiceless sounds:
/p,tkfs [[feh/+/t/

Examples:
worked /‘'werkt/
missed /'mis t/

o Aftera/t/or/d/sound+/1d/

Examples:

repeated /ripiytid/
needed /'niydid/
wanted /'wantid/

o Después de sonidos sonoros:
/b,d,gv,z3ddmnnlrwy/+/z/

Ejemplos:

dog /'dogz/
doctor /'dakterz/
boy /'boyz/

o Después de sonidos sibilantes
/s, zY [ d5/+/1z/

Ejemplos:

dish /' difiz/
sentence /'sentensiz /
church / for tfiz/

Nota: Todas estas reglas se aplican a la pronunciacion
de los DO verbs en tercera persona de singular (Pre-
sente simple).

Ejemplos:

opens /‘owpoenz/
drives /'drayvz/
walks /'woks/

Y a las formas posesivas:'s

Mary'’s /'m eriz/
teacher’s /'tiyforz/

Pasado de los “do” verbs

o Después de sonidos sonoros:
/b,d,g,v,z,38,d mnnlrwy/+/d/

Ejemplos:
lived /'hiv d/
played /'pleyd/

« Después de sonidos sordos:
/ptkfs [feh/+/t/

Ejemplos:
worked /‘'werkt/
missed /'mis t/

o Despuésdeunsonido/t/o/d/+/1d/

Ejemplos:

repeated /ripiytid/
needed /'niydid/
wanted /'wantid/



Pronunciation of “the”

» Theis pronounced as/ d o/ before a consonant
sound.

Examples:

the man /demaen/
the word /doewaerd/
the boy /daboy /

» Theis pronounced as / d1/ before a vowel sound.

Examples:
the examples /d11g'zeempal/
the apple /d1'epal/

the alphabet /d1'elfebet/

Pronunciation of “a / an”

« Als pronounced as /o / before a consonant sound.

Examples:

aman /eman/
the word /eawerd/
the boy /eboy/

» AN s pronounced as / en / before a vowel sound.

Examples:
an example /8n I1g'’zempal/
an apple /an ‘@pal/

an alphabet /an ‘elfabet/

Intonation

Pitch level changes the sense of sentences in English.
The following intonation is used to emphasize “one
word". It is used in declarative sentences, informative
questions and commands.

The pitch level changes within a syllable.

3
He's al stu|dent.

2 1

| am|a feacher.

The pitch level changes between syllables.

It's a question.

Pronunciacion de “the”

« “The"se pronuncia como / d 8/ antes de un sonido
consonante.

Ejemplos:

the man /demaen/
the word /dewaerd/
the boy /daboy /

» “The”se pronuncia como / d I/ antes de un sonido
vocalico.

Ejemplos:
the examples /d11g'zeempal/
the apple /d1'epal/

the alphabet /d1'elfebet/
Pronunciacion de”a/an”

» "A”se pronuncia como/ 8/ antes de un sonido con-
sonante.

Ejemplos:

aman /eman/
the word /eawerd/
the boy /eboy/

« “"AN"se pronuncia como / &n / antes de un sonido
vocalico.

Ejemplos:
an example /8n I1g'’zempal/
an apple /an ‘@pal/

an alphabet /an ‘elfabet/
Entonacion
El tono cambia el sentido de las oraciones en Inglés.
La entonacién siguiente se utiliza para destacar “una
palabra” Se usa en oraciones declarativas, preguntas
informativas y ddenes.

Los cambios del nivel del tono dentro de una silaba.

3
He's a |stu dent.

2 1

| am a |[teacher.

El tono cambia entre silabas.
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He isn't a doctor.

How are you?

Just fine. Thank you.

What are you doing?

I'm reading.

Does the teacher know her?

Yes, he knows her.

The following pitch is used in YES/NO questions.

3 3
Are | you hungry ?

2

When you teach pronunciation take into consider-
ation the following:

« Begin with simple sounds, then switch to words and

finish with long phrases and sentences.

Use the vocabulary that students already know.

« Practice pronunciation 2 or 3 minutes each lesson.

Consider student’s individual differences to produce

a sound, and

o Remember that learning a new language is a hard
process.

It's a question.

He isn't a doctor.

How are you?

Just fine. Thank you.

What are you doing?

I'm reading.

Does the teacher know her?

Yes, he knows her.

El siguiente tono se usa en preguntas del tipo Si/ No

3

3
Are | you hungry ?

2

Cuando ensefie Pronunciacion tome en cuenta lo
siguiente:

« Comience con sonidos simples, a continuacion,
cambie a palabras y termine con frases largas vy
oraciones.

Utilice el vocabulario que los alumnos ya saben.
Practique Pronunciaciéon 2 o 3 minutos en cada
leccion.

» Tenga en cuenta las diferencias individuales del
estudiante para producir un sonido, y

Recuerde que aprender un nuevo idioma es un
proceso dificil.



call

confidence

visual

cheerful

futuristic )
academic conference

ideas

engagement

collage

mteractlve

ZTEACHER'S BOOK

"Ple communication?
innovative Iea rnlng

neon

language

23



3|17 oIS 300g JUspNIS

AJUNOD JUNOA Ul S9INJ DYDI}/|O0YDS INOA
ul s9jnt ay} ynogp Jajsod B BuypaD

9SUd} SNONUIUOD juasaid

SSLUNOD JuDIBYIP
Ul S3|NJ JYDI} PPO

aj17 JapIDJS 300g JUspNS

uonpodsup.y
JO sapowl

JOOOIIOM SAAOD AP Jnogp Bupoy LUISNW 0} SADY ‘jsnw 90U WO} JDY3| D SUOHIPUOD JSYJDaM
suolalIP

UMO} INOA Jnogo Bupjo 2op(d jo suoiyisodaud BulAIB pup 10} Bupisp umoy o ul saopid

JOOOIOM 3SNOY WoaJp JINOA Buiquossp 91D 3I3Y} ‘Sl SI8yy WooJ 020909y asnoy b jo sppd
Auow moy Buiddoys jnogo Bupo}

Usip 9}l10AD} UNOA jnogp Bupjoy - yoNWw MOY :SPIOM -UM salqqoy s,Auoyl] JULIP puD POOy

JOOTPIOM SSIALPD SWly 934} NOA jnogp Bupjoy suoissa.dxa saysip B S| jnogo 3pIID ToloR=VINET]
sqol juaiaylp Buissnosip suolsanb pup aAlpbBaU sqgol jnogo Buo}

aulnoJ Ajpp JNoA - 9sua} a|dwis jussaud saulno. Ajop sqofl

JOOTPIOM JNOQD |IDWS [PWJOJUI UD Builim | SAIDWIYD- asuay ajdwis jussaid JNOQD BPIID UD SQUaA Allop
swayl Buiyjop sbuibuolaq

9JlIOAD} INOA Jnogp Burypy 9SDD SAISsassOd puD jouosiad jnogo Bupjoy sbuibuojeq |ouosiad

HOOOIOM Jaquisw Ajjwiny o Buiguossp SOAI3[PD BAIssassod Ajwoy s N sloquiaw Ajlwioy
saljjpuoyou ss|doad

sWwou) NOA 2D aiaym :Apjd-sj0u sunouo.d Joalgns puD S3IIUNOD SOlIIOUOlDU/SS1IUNOD

JOOGNIOM suolpnyis Buyealb :Apjd-sjoul 9Q O} gJoA ay} a|doad bBuiyealb sbuljealb

BulliM 3 Buppe JoWwwIDA Bujusys Apjngpoo),
: » Bulppa

H3LHVLS ) 009 UOISISA 3117 SO043H |edy

¢ SINPOW

Z SINPOW

L SINPON

24



97 [ Yo0g juspnis

p1qably :S3IpNS [PINJNDI-SSOI]

SjI7 | X009 {uspnis

SODIASP sauoydjieo 4oy} Buodwod saAyoliadns
omy Bupdwod 210 SpusLl} OM] ‘910JS sesouyd SSADIDdWOD sjoBppH SeAl3[po sysoddo
JOOGYIOM Asjus Boig o SOIUOJJO3Ie UD Ul Buiddoys Buiddoys 30D djuUlSPUl/HULSP abpa-bulynd S9DIASP |02I60joUYD}
aiss JnoA 1nogo BB sanb :snonuuod juasaid sADPO} ALUNod
IpWa fEE W) 19U0oM BU4 obau :snonuiuod jussaid By} puno.D B sayjop
NOOIOM |Jowogul uo INOA Ul JBU0OM U4 Buiguosap  UAD SNONUKUOD juasald | JSYIoaMm dyj SI Joym SUOKIPUOD JaYjoam
saysip - saY||
saxsip |gPjuNOdUN - 3|gPIUNOD 000l ‘00L-0Z Saqwinu
pup saYy| Jnogo Buyo} sjpinid PLIOM 3Uj} PUNOID AIpingoooA Buiddoys
AOOPHOM adioaJ 8)110AD) D uoHDPIP JSgquINu sjsenbal ayjod sJaluonb S9|qD} JSOPP3I] SHULP pUD POO}
Syjuow/yeam a8y} Jo sApp
(341 4noA awly ay} Joysanb :3jduis jussaid |ooyoS 9944 sjoslgo jooyos
ul Aop [oo1dA} D) SAJIAIOD Buiiey pup  AOBaU :djdwis jussaud UAo0.g :$9INJ OU squaA auynol Ajiop
NOOGNIOM Asyus Aioip o Aipp jnogo Bupyo} 10} Bupjso JowIHo Bdwis juasaid UjIM [OOYDS ay} spafgns [ooyds
suolpdndo0 suoyodns00
.Mw_aoma siayjo SpJom uolsanb -ym sabonbup|
,Son\c MOU| pup j|osauo suolsanb :2q 04 quA SWOOJISSD|D saljijouolou
YOO IOM o} AoAIns D Spusl} Mau Buppw BupnpoJjul SAIPBaU 3 O} gJoA |oJN}Nd1INW S911JUNOD
abonBup| WOOISSDD
SOLUNOD saAlpIadW| Jegoydip ysibug
JodsBojq Jusayip Ul sBuleaib sidoad sunouo.d joalgns +Aopoy noA 0Z-1 Siequinu
AOOCGHIOM o Bulum spiom Buyads Buijealb SALDWLIYD :2Q O} QUaA 2i0 Moy sbuiyealb
pafoad Bupjpads
m:_.___._; » m:.:m.__m_._ 9}17 |P3Y ADWwuIbI9 mc_vUOQ EU_DQUUO\r

L )j00g UOISI3/\ 2} S0I3H |edy

€ SINPON ¢ SINPON

L SINPOW

25



ST ¢ H00g juspnis

paydiOM

Il uoissaidxg USHIIM
puDp ‘DO ‘BUIPPIY :UOHDIUNWWOYD) :SAIPNYS :[DINJNI-SSOID

S ¢ %00g Juspnis

Aljusoal noA auoyd ayy asuay ~pauaddoy
NOOMIOM alAow b Buiglossp supid Buppw uo Bupy} snonuiuod Jsod Buiyy Auuny o |9AD}
Aloysiy ul
uosiad snowpy o SHNoYIP jsod ay} ul spJom
NOOGMIOM jo Aydouboiq b sabonbup| Buuios| 10 Aspa suolsanb-ym gl 40 ssoyooads | PasNyUOD AJUOWIWOD

00GHIOM

MBIAIBYUI
|puosiad b

ais0d By} Ul Jusiayp
|JOOUDS SDM MOH

NOA pIp MOH

21994

asua} Jsod adwis

‘DACJWOYZPY OIS

2J91y4o UDIUDIN saxuNs

:UOIJOWIO}-PIOM

JOOGHIOM

Bojg [puosiad o

abonBup| BuiBuoyd
S| UOIPIIUNWIWOD
Joulajul moy

sayjas Bupoy

JINS®J pUD BSNDD

(Aouenbayy jo

suolpuUN[uod

2BpWDP [pUOOWS By}

pipaw [DIDOoS JO Uo|POIUNWIWOD

[SX1(s]le}

SQISAPD UYIM) (saiALPD
IVE sospuyd asusy sMou AopAians)
JOODIOM SAljUBWNGID UD XD|9J O MOY Buup|dwod snonuiuod Jussaud JUSISYIP 34| SI MOH SQUSA dulnoJ Ajlpp
910JS juswjindap abonbBup| upid AIDINQDOOA
NOOIOM |IoWS up o ul Buiddoys Buiddoys sJaylyuonb Jo)IpwIadns mau Buiddoys
1p3foud Supjpads i Buippa ID|NGDY0,

SUM » Bujuaysy] 231 1Py PWWRIO IPP3Y AipjngpI0oA

2>|00g UOISI3/\ 9} SI0I3H |edy

€ SINPOW

Z SINPOW

L SINPON

26



3| ¢ oog Juapnjs

37 €004 JuspNyS n

27

(19A “Appalp
dwn( Apuoyo soousLIadXa ‘Jsnl oy ‘@duls Yjm)
SOOGNIOM AaAins D o Buiziuob.io jnogo Buiyoy asuay Joaylad jussaid  [saje|yip BunoA Bupidsul SUOIODIYD SN0} W
o
Q
c
2001 plIOM [DINJOU ()
Jsaybnoy s,plIom By} saouanbasuod |OUOIIPUOD JSJl QUY} JO SUOLODIYD S9.In403)} W
JOOOIOM ainydo.q o :2b6us||oyd-009 |0JUSWIUOIIAUD |ouolIpPUOD 0JaZ Jsunoy anbjun |oo1ydoiboab
3od juswasnwo suojuido Bulnb SSIALPD JOOPINO E
JOOOIOM ydoib Jog o up Jo SpuUaLly OM} puo Joy Bupiso SOAIIUYUI B spunIab 1§ JoOopul SJlI0AD) | 8INSI9] PUD SaIqqoy M
Q
c
()
uoloBIgo Jo sjppow sbuieay
ssod Jo sjppow BuigLosap saAloslpo N
JOOOIOM wnJoyj aujuo up S,10400p 3y} o sa|nJ jnogo Bupjo} AjIgo JO sjppow 9040 §,J0j00p By} o swajgo.d yjoay
suoid asua} aJnyny SUOIODIYD JSIINOY
supjd UOIPODA UOIODDA JO puo suoloipald o} Buiob aq PIOM 3y} | SUOHIPUOD Jayjoam W
JOOGNIOM UM Aw sadA} jualayip jnogo Buiyoy asuay ainjny ajdwis JO ISPUOM Uig By} umo} o ul saopid o)
Q
c
()
(ssousJayip puo —
SSYLID|IWIS) SWIIO) pa-/Bul-
saJuab ajlIoADy SAIDIOdWOD JayYjo Buipus saAlslpo
$H00q Jo s,pually §s9q INOA soop|d pup sbuly} SOAIO3[PD aAlplIadNS wuAopnasd S9IAOW PUD
JOOIOM 2Juab ajlIoAD) Aw puo JNoA Bulpdwod ‘sidoad Bunpdwod pup aAlPIDdWOod O yhm Buijuim $H00J JO sa4usb
323foud Bupjpads 2317 [P3Y JDWWIDIS Buippay  AID|NGDIOA

13 Buym

i3 Bujuaysn

€)]00g UOISI3/\ 3} SS043H |edYy




SjI7 7 %00g {uspnis

3} 7 %00g JusPNIS n

g SINPOW

L SINPON

alnjny ayy S9SNDID SADIDI 59Inyn} dY4 199IDD pup
JOOGNIOM JIow uo JID} 19310 By} Jo Jnogp Bupjo} Buluysp-uou/Buuysp | dWoy wolj Bupom S| uolPONPa
SMau 0} 1O} ‘U2Iym ‘oym
JOOGNIOM jsodboig o jApl} woou InoA dasy Buipuodsau UJIM SOSNDPD SAlD[S. $10J09]|0D U989} SUNOU 9A1409)|0D
JSDJJUOD ‘paYye $90Dds Ul Y JNOA
JOOGMIOM Ajus Aloip o wslNo} 9opds suoloallp BulAIb ‘9sNDD spJom Bupjull Usom NOA op MOH
JOOGIOM 3|y Jop} O ajlpIm painful Buidisy A6 Buiesy suolsanb Boy Ajleno [pwiup S|oWIuD
(uosupdwod) suolaIP sunouo.ud SAIXS|}o4 AJOINQDOOA [9ADIY
JOOGYIOM jsod wnioy o sawpb Iod 10} Bupyso SUOKOUN[UOD SAID[S1I0D SUOIDODA SAIDUIDYID SQJaA UoIOD
SSIAID
dwpd Jswwns o Jo suojuido BuiAb JUUDW JO SQISAPD Soap! AJIAOD | JOOPINO PUD JOOPUI
JOOGIOM J9ysod o Bujipy spusly omy pup 1o} Bupjso S9AIO8IPD JO J9pIo JOOPYNO JS9Q | SDAIDSIPD UOWWIOD
3o3foud Bupjpads 2317 [0 IDWIWDA Buipbd Aipjngp>o,
BuRLIM 1 Bujuaysry 317 109y 9 IpoaYy inq A

¥ 00g UOISI9/ 9117 SO0.I9H |ed9Yy

28



97 G 00g JuspnyS

3j7 G X009 {uspnis

uosuny
sasoayd uoMOy puUD WS
SJOOGNIOM M3IADI D supjd Bupow Buuipjdwod 30I0A dAIssod ujidoyd aluoyD puo asipid swolp!
usyoyy Sy asua} aAIssabo.d plOoM
ul jundjooy uogJod SOSNOXd Jooy1ad jussaud ‘SA asusy 9y} pPUNOID WO}
NOOONJOM Jlodas o 1NOA Bupnpal pup saibojodp a|dwis josylad jussaid

suolpp.} Adpulind

SQUaA Bupiood

sasoayd
Buieaibosip
JOOGNIOM MBIAJBJUI UD saysip Buiquossp puo Buieaibp sqJaA |psoayd ajgpapdasul S|BIp 8410zIq Jsow poo} swolp!
sj21631 pup swoalp ¢ adAj sspouoyipuod
HOONIOM duys olwod o sjol0as Buidasy Jnogo Bupjpy Z 9dA} :sjpuoiipuod sdissob am op Aum siown.

Bupuanbas Alojs

sallowaw
inogp Bupioy

ENIEN

joapad ysod sa ojdwis jspd

asua} joayiad ysod

AJojs jioys o

saJuab ainjoiay|

Apsso
JOOGNIOM SAIJOLIDU
NOOONJOM Aossa uojuido
pafoid
Buyjiim

MOUS U0} D 4O

Bupjpads
3 Bujuaysi

sasoJyd uoypoYLPP
1o} Bupjso pup
Buipupjsiopun o 30|

o411 [paY

SIOPOW-{WSS 1 S|PPOW

ADWIWIR.IS)

G )00g UOISIOA 9)I7 S90.49H |e9y

S9LI0JS
$$200Ns anbiun

Buippay

SPIOM SS200NS

Aipjngpo0oA

€ SINPON g SINPOIN

L SINPON

29



REAL HEROES

Educational Support and Services

We want you to have the best possible experience with Real Heroes. For this reason, we provide a
comprehensive ecosystem of resources and services designed to support English teaching in middle
and high school, strengthen teachers' practice, and enhance students'learning.

Our environment includes:

EXTRAREADING

INTERACTIVE RESOURCES
ACTIVITIES

TEACHER SUPPORT
MATERIALS

............

HEROES

ENGLISH SERIES
LITE EDITION

________

. AUDIO AND
5 VIDEO RESOURCES
TECHNICAL
DIGITAL SUPPORT
TEXTBOOKS
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